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Preparation and planning

On 19 December 2024, I was notified that my fellowship application had been accepted by
the Department of History at CUHK. On 7 January, I received an email containing contact
details. Soon after, I wrote to the people listed in the email — the academic host, Prof. Noah
Shusterman; the administrative support, Ms. Rachel Cheung; and the STINT coordinator, Ms.
Olivia Kwok — to establish contact and arrange the planning visit. On 16 January, I met Ms
Kwok on Zoom, where she shared information about CUHK and Hong Kong in general.

The planning visit took place from 16 to 22 February 2025. My husband, who would spent the
autumn semester with me in Hong Kong, accompanied me. We visited the campus twice
during the week. The main purpose was to meet representatives of the department and discuss
my teaching. We were welcomed by Professor Cheung Sui Wai, Chair of the Department;
Professor Ian Morley, Vice-Chair; Professor Shusterman; Professor James Morton, the
Department's medieval historian; Professor Wing Kin Puk; and Ms Cheung. After a general
introduction to the department and its course system, we considered my potential teaching
load together. It was agreed that I should be given one course to teach. Since Prof. Morton
was going on leave in autumn, the initial plan was for me to teach one of his courses (e.g.
History of Christianity in the World), which I would have been quite willing to do. My field
of expertise is medieval art history, and one of the reasons the department wanted to host me
was supposedly so that I could cover for Prof. Morton. Ultimately, however, the department
decided that it would be more valuable for me to share my expertise with the students, so they
offered me the opportunity to design my own course. Naturally, I found this very gratifying
and sincerely appreciated the trust placed in my competence and good judgement by the
department. I understand that this is standard practice at CUHK: professors have a high



degree of autonomy in designing their courses and teaching methods, since it is assumed that
they are best placed to judge what and how to teach.

After the meeting, we were shown around the department, including my office, and taken on a
tour of parts of the campus. The day after, we returned to campus to meet Professor Frank
Vigneron from the Department of Fine Arts, with whom I had been in touch prior to our trip
to Hong Kong. I was looking for opportunities to interact with him and his department’s
students. However, I learnt that the options would be limited since most of the teaching is
carried out in Chinese. Nevertheless, towards the end of the semester, I was invited to a
seminar on methodology, which provided me with the opportunity to engage in a very fruitful
exchange with PhD, MA and MPhil students — both art historians and art students — about
their approaches to Western and Chinese art and art history.

The course

In March, I was asked to provide a syllabus for my course, HIST 4340LL: Topic Studies in
Pre-Modern World History. The Art and Architecture of Medieval Europe: An Introduction.
Prof. Morton sent me a sample of his own course syllabi which I used as models, copying his
design quite faithfully. Once in Hong Kong, however, I learnt that the teachers are largely free
to structure their teaching, particularly the requirements for assignments and exams,
according to their preferences. Great importance is attached to the principles of grading and
the marking criteria must be explained in detail in a document that is uploaded on Blackboard
(the course webpage). However, marking and grading was not an issue at this stage; I worked
them out with the teaching assistant (TA) just before the start of the course.

In mid-July I received a substantial package of digital documents containing information on
teaching arrangements, including guidelines relating to teaching and learning, samples of
course outlines, and guides for the course assessment and grading system. I was also assigned
a TA, who was one of the Department’s PhD-students. She became an invaluable resource
throughout semester: her knowledge and experience of both principal and practical aspects of
the course system and related matters were life-saving. This was my first experience of
teaching in a non-Scandinavian system and I would have been lost without her support and
patience.

My initial idea was to offer an adapted version of the introductory course in medieval art
history that I teach at my home university. This would have been a fairly easy task, but when I
searched for suitable course literature I came across a new textbook entitled Art and
Architecture of the Middle Ages. A Connected World (Caskey, Cohen, Safron, 2022). This
book was perfect for the course, as the authors highlight the context and historical conditions
of art creation, rather than focusing on visual analysis and formal developments as is
conventional in art history. Furthermore, the book covers not only the art and architecture of
the medieval West, but also those of the Eastern Roman Empire and the Islamic world, thus
expanding the geographical horizon to include Central Asia and North Africa. This novel and
timely approach played out well with the students, but it meant that I had to put considerable



effort into my preparations, as much of the material was new to me too. This was stimulating,
but the task kept me on my toes throughout the semester.

The course was offered to third- or fourth-year undergraduate history majors. I ended up with
a fairly small group of nine students who had registered for the exam, plus two or three who
were auditing, i.e. attending class but not taking the exam. The small number of students
created a favourable climate for interaction between teacher and students. Although the
classes mainly consisted of me lecturing, most of the students were not afraid to ask questions
or approach me during breaks or after class. This was very gratifying, as in my experience
Asian students tend to be quiet and too shy to speak up. The twelve classes of the course were
supplemented by four tutorials for which the students prepared takeaways and questions to
discuss. The tutorials were led by the TA, and although I would have liked to, I wasn’t
supposed to attend.

One of the questions I had when I came to CUHK concerned the conditions for teaching and

conducting research in the current political climate. Hong Kong is a Special Administrative
Region (SAR), subject to a National Security Law imposed by the Chinese central governmen
in 2020. During my visit in February, I noticed that some of the non-Chinese professors were
quite outspoken about the mass protests in 2019, when the campus was besieged by police
forces who attacked protesting students with tear gas. I was told that freedom of speech is
permitted, but within limits. Faculty members can talk about anything with anyone on campus
and are free to research any subject, but if problems arise and a publication turns out to be
controversial, the university declines responsibility.

When putting together the reading list for the course, I decided to include an article by a
Chinese-American art historian on the historiography of ancient Chinese history. However, |
was a little hesitant, since the author is highly critical of how the dominant narrative of
Chinese scholarship promotes imperialistic, hegemonic nationalism. After consulting Profs.
Shusterman and Morton, however, I was reassured that this would not cause any trouble.
Quotes:

— Regarding the reading, I wouldn’t worry about it. While it probably wouldn’t get past
party censors in the mainland, the authorities here won’t pay attention. As far as they are
concerned, you’re a foreign professor teaching an English-language course on a western
subject, so it’s not a priority for them. It might be an issue if you were teaching a course on
modern China, but you obviously aren’t.



— At this point, no one has ever said anything to me about what I should or should not be
teaching. That’s not to dismiss the very real issues our colleagues in Chinese history face,
though.

Activities

Although the semester started on 2 September, the department made it clear that I was
expected to report for duty on 1 August, as set out in the agreement I signed when accepting
the invitation to become a visiting scholar. I did so, but it came as no surprise that the campus
was more or less deserted when I arrived. I spent the first month preparing for teaching, which
was beneficial.

When the semester began, the corridor remained fairly quiet ple. A couple of professors came
to work regularly, but most of the faculty were absent when not teaching. There was no
culture of having lunch or taking tea/coffee breaks together. Without a space for informal
social interaction and small talk, I had few opportunities to gain ‘inside knowledge’ about
daily life at CUHK. Although it would have been nice to see more of my colleagues, I knew
what to expect and did not suffer from being largely on my own. When we did meet,
everyone was unfailingly friendly and helpful. Upon leaving, I was assured that I would be
warmly welcomed back at any time.

The department does not hold regular collective higher research seminars. Guest lectures,
seminars and conferences were frequently organised by different departments and research
groups, although much of it was in Chinese. On 27 August, I attended a guest lecture entitled
“What is history?” by Prof. Emeritus Kee Long So at my host department, and on 8 October, |
attended an international forum entitled “Decolonising the Humanities”, organised by
Intercultural Studies.

Lessons learned

Above all, I enjoyed the interaction with the students. The teaching was largely on my terms;
I was the sole teacher of the course, and as the Department of History allows the teachers
considerable freedom in how the courses are designed and the teaching is carried out, my
approach in the classroom, and the ‘teacher persona’ I assumed, was more or less the same as
back home. It was highly gratifying, both on personally and professionally, to experience that
how positively students responded to this across cultural differences. When I applied for a
STINT teaching sabbatical, a major incentive was the opportunity to teach students with a
different cultural background to those I usually encounter, in order to gain insights into the
conditions of teaching Western cultural history in a non-Western setting. My idea was, and
still is, that these insights would help me to rethink my own teaching practice. Today, the
student population in Sweden is a mix of young people from different ethnic and cultural
backgrounds, and I feel an obligation to teach art history in a way that is inclusive and
relevant to all students. The teaching experience at CUHK has been a great inspiration for my
continued reflection on how and why I teach.



Comparisons between the host and the home institution

My observations are limited to my immediate experience of teaching, as there were few
opportunities to familiarise myself with the pedagogical culture and teaching practices of the
wider faculty. At a senior management level, both CUHK and the Department of History
attach great importance to pedagogy. In particular, they have a policy of assessment that
enables students to understand their own learning progress and set learning goals to enhance
their performance. The information package I received in July included a 20-page document
on the Policy on Assessment of Student Learning in Taught Programmes. In practice, teachers
have autonomy in deciding what and how to teach, so practices vary. I was told by the TA
that it was largely up to me to establish the principles for teaching and assessment. I opted for
a model involving weekly reading comments, to which I responded, as well as a midterm and
final essay. This worked well and was more or less in line with the course curriculum sent to
me by Prof. Morton.

A major difference lay in the importance attached to marking and grading. As mentioned
above, the procedure must be specified in detail, and the students are very concerned about
their grades. Marking was based on four factors (final essay, midterm essay, reading
summaries and participation), each divided into sub-criteria with different percentage
weightings. The final letter grade was determined by the overall percentage achieved in the
course. This system is much more rigid than the more holistic grading system I normally use.
The curriculum models I received included penalties for absence or late submission, for which
percentage points were deducted from the final grade. I made it clear to the students that I
don’t believe in penalties. I don’t know if my pragmatic flexibility with regard to deadlines
and so on was irregular, but it did not have a negative impact on the students’ behaviour or
performance.

While I was there, the Department changed its stance on Al Initially, the default approach
was to prohibit all Al tools. Some teachers tried to design assessments that prevented students
from using Al, for example by making books available only in hard copy and replacing
homework with formal in-class examinations. A couple of weeks into the semester, however,
new guidelines on the use of Al in teaching, learning and assessment were issued, leaving
teachers with a choice of four different approaches:

1. Prohibiting the use of all Al tools.

2. Use only with prior permission.

3. Use only with explicit acknowledgement.

4. Use freely without acknowledgement.

As I had informed the students at the start of the course that the use of Al was not permitted, I
decided not to change this. I calculated that the fact the main textbook, Art and Architecture
of the Middle Ages, was only available in hard copy would prevent the generation of reading
summaries using Al. I soon became confident that the texts submitted by the students were
actually written by them: both the form and the substance felt convincingly authentic.



Action plan

« [ will draw on my experience of teaching students in a non-Swedish, non-Western context
when I continue teaching at my home institution.

* [ will revise the existing LNU course on non-Western art and architecture.

* [ will set up a new advanced-level course on world art history/decolonised art history.

* [ have offered to act as an informal supervisor for one of the PhD students in the History
Department at CUHK. I expect to benefit as much from this collaboration as the PhD
student will.

Housing and visum

In Hong Kong, the standard option is the so-called ‘service apartment’” a small, fully
furnished property with a weekly cleaning service. They do not come cheap; the monthly rent
starts at 25,000 SEK. Some companies require a six-month rental, and others only accept
bookings one month in advance. Instead, we settled for an Airbnb room in Mong Kok,
Kowloon — Hong Kong’s busiest downtown district — at 10,000 SEK per month. This meant

compact living in 11 square metres with a shared pantry, which was perfectly fine. In fact,
roughing it for a while by leaving the comforts of home behind and living under conditions
similar to, or even better than, those experienced by many Hong Kong residents became a
meaningful part of the ‘Hong Kong experience’.

Applications for visas should be made well in advance. I received the necessary documents
from CUHK via FedEx in April, but due to other travel plans, we were a bit late submitting
our application in mid-May. The visas were finally issued on 14 July, just two weeks before I
left for Hong Kong. Please note that you will need to provide translated copies of your
employment certificate and, if your spouse is coming with you, your marriage certificate.

Climate

Be prepared for hot and humid weather! In August and September, temperatures often
reached 30 degrees or more, accompanied by frequent showers. In 2025, it was almost as hot
in October; it was only in November that the temperature dropped to more pleasant levels.



Thankfully, all CUHK buildings and the campus shuttle buses are air-conditioned, as are the
MTR stations and trains.

August and September are typhoon season months, with heavy rain and tropical cyclones
sometimes occurring. It is essential to download the MyObservatory and HKWarning apps,
which provide daily weather updates and warnings. Typhoon warnings are numbered 1, 3, 8,
9 and 10. If a signal 8 or above is issued, MTR services are limited or suspended and classes
are cancelled. Rainstorm warnings are either yellow, red or black. If a black rainstorm
warning is issued, MTR services are likewise limited or suspended and classes are cancelled. I
experienced two black rainstorm warnings and two major typhoon signals, one of which was
the super typhoon Ragasa. The first black rainstorm was dramatic too, with 350 mm of rain
falling in one day and serious flooding — it was the heaviest rainfall in 140 years.

Miscellaneous

* CUHK is located in the New Territories, at some distance from the busy downtown districts.
The campus is huge and very pleasant, with buildings scattered across a green, hilly
landscape. The MTR train from downtown Kowloon takes around 20 minutes. A free shuttle
service transports staff and students from University Station across the campus. All visitors
must register at the gates by the MTR University Station on entering: remember to bring your
passport the first couple of times! Once you’ve arrived for the semester, you will receive a
CUHK staff card which is scanned at the entrance gate and also provides access to library
facilities.

» Payment for the MTR (the metro) is made using an Octopus smartcard, which can be
purchased at all manned MTR stations and in convenience stores such as 7-Eleven. However,
the required deposit of 50 HKD is not returned when you leave if you purchase the card in a
convenience store. You can top up the Octopus card in machines or at convenience stores.
Locals use it for all kinds of payments, e.g. in convenience stores, retail outlets, restaurants
and fast food chains, and it is accepted at CUHK canteens.

» Make sure to have a stack of business cards to distribute, it is much appreciated.
» It is polite to use both hands when you hand someone something (e.g., your business card).

* Bring small souvenirs/university merch as gifts.
* Always carry an umbrella.

* When invited for dim sum lunches, be very careful to use the right chop sticks. Each guest
gets two pairs, one for taking morsels from the common plates and bowls, and one for eating.
Don’t mix them up! Put the stuff you take from the common plates in the bowl in front of
you, not on the plate.



Highlights

* The museums:
- West Kowloon Cultural District with M+ (absolutely fabulous!) and Palace Museum:
https://www.westk.hk/en/home

- Hong Kong Museum of Art: https://hk.art. museum/en/web/ma/home.html
- CUHK Art Museum: https://www.artmuseum.cuhk.edu.hk/en/

* Heritage trails: https://www.amo.gov.hk/en/heritage-trails/index.html

* Traditional Cantonese opera: https://www.westk.hk/en/venue/xiqu-centre

* Hong Kong Aviary: the nicest aviary I have ever been to.

» Food: Hong Kong’ers love food, it is a frequent topic of conversation, and there is an
endless variety of restaurants and eating places to choose from.

* Travels in the region: flight tickets are relatively cheap in Hong Kong. We managed to fit in
extended weekend trips to Seoul, Hanoi and Macao (by ferry), and a longer trip to Japan
(Kyoto, Tokyo).

Thank you

The STINT teaching sabbatical at CUHK was an immensely gratifying experience, and I am
sincerely grateful to the people that made the stay so rewarding in all respects. My heartfelt
thanks goes to Prof. Cheung Sui Wai, Prof. Ian Morley, Prof. Noah Shusterman, Prof. James
Morton, Prof. Wing Kin Puk, Ms. Donna Solis Rebong, Ms. Rachel Cheung, Ms. Olivia
Kwok, and Ms. Hazel Lam. I particularly wish to thank my wonderful students: Shu Yue,
Tsang Wing Shan, Li Xiang Yu, Yuen Yu Sum, Lam Wing Yu, Yeung Wing Yi, Tse Kam
Hung, Fong Tsz Chung, and Ching Yee Leung.



