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This report is written as a reflective account of my Teaching Sabbatical at UC Berkeley.
While it follows the structure and guidelines provided by STINT, I have chosen a narrative
tone that reflects my own experiences and observations as a teacher and researcher.

Summary

During my Teaching Sabbatical as a STINT Fellow at the University of California, Berkeley, I
was fully embedded in the academic life of the Department of Psychology. I served as
instructor of record for an undergraduate course in Social Psychology while simultaneously
participating in seminars, research labs, interdisciplinary events, and social and civic
activities connected to the university.

The sabbatical offered a rare opportunity to step into a different academic system for an
extended period of time and to experience its everyday practices from the inside. What
became particularly clear was how strongly teaching quality, research culture, and
academic well-being are shaped by institutional structures, support systems, and norms of
collaboration. This report therefore focuses not only on what I did during the sabbatical, but
also on what I learned, how these experiences compare to my home context in Sweden, and
how they may inform my future work as a teacher, researcher, and colleague.

Preparation and Planning

The preparation for the teaching sabbatical began well ahead of my arrival at UC Berkeley
and relied primarily on recurring digital meetings and extensive email correspondence.
Early on, | was in contact with the department chair, the person responsible for
undergraduate education, and course administrators at the Department of Psychology.
These conversations were crucial for jointly deciding which course [ would teach, which in
turn allowed me to begin reading the course literature and planning the course content well
in advance.

This early planning phase also made it possible to schedule lecture times, office hours, and
teaching facilities in good time. An important part of the preparation involved appointing a
Graduate Student Instructor (GSI), who would work closely with me throughout the
semester. Together, we discussed our respective roles and responsibilities, which created a
clear and reassuring framework before the course even started.
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In parallel, I maintained contact with STINT’s local point of contact person at UC Berkeley as
well as my inviting professor. An initial idea was to conduct a short preparatory visit to
Berkeley during the spring. However, due to administrative challenges and the difficulty of
coordinating meetings with all involved parties, this visit did not take place. In practice, this
turned out not to be a problem, as the digital meetings and email correspondence were
frequent, well-structured, and sufficient for thorough planning.

Tasks and Responsibilities

During the sabbatical, I was fully integrated into the regular teaching activities of the
Department of Psychology. My main responsibility was serving as instructor of record for a
three-credit undergraduate course in Social Psychology. The course consisted of one hour of
lectures on Monday mornings, one hour on Wednesday mornings, and one hour of
scheduled office hours on Tuesdays.

From Monday to Wednesday, | worked on campus and was provided with an office that was
ready for use upon my arrival. Being physically present in the department during these days
facilitated spontaneous interactions with colleagues and students and made it easier to
participate in meetings and seminars. Thursdays and Fridays offered more flexibility and
were often used for preparation, reading, and writing.

The course was planned and delivered in close collaboration with my GSI. I was responsible
for lectures, overall course design, and academic direction, while the GSI led discussion
sections, handled much of the course administration, and carried out the majority of
grading. We worked as a team throughout the semester, discussing course progress, student
needs, and examination design. While [ participated actively in grading and exam
construction, some administrative tasks could only be carried out by me as the responsible
instructor. The department’s administrative staff were consistently supportive and helped
me navigate unfamiliar systems whenever needed.

Activities During the Teaching Sabbatical

In addition to my teaching responsibilities, I took part in a wide range of academic,
interdisciplinary, and social activities at UC Berkeley. | regularly attended departmental
seminar series and participated in meetings and seminars across several research labs
closely aligned with my own research interests. Participation in these activities was not
optional or symbolic; rather, it was an expected and natural part of departmental life, with
strong attendance and active engagement from faculty and students alike.

[ also participated in social activities organized by the department and the Nordic Center at
UC Berkeley, and I scheduled individual meetings with colleagues across the university in
order to network, exchange ideas, and learn more about different research environments.
During the sabbatical, I took part in an Al and creativity workshop organized by the
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department and attended a Nordic-Californian Food Symposium.

[ gave an invited presentation to a joint audience consisting of the Department of
Scandinavian Studies, the Nordic Center, and the Institute of European Studies. In addition, I
held a presentation in my inviting professor’s research lab and gave a public presentation
outside my course, to which students enrolled in the course were invited.

Beyond academic activities, [ engaged in volunteer work at a university-run food pantry for
staff and students and participated in health-promoting staff gardening initiatives. These
activities provided valuable insight into how the university engages with broader issues of
well-being and social responsibility.

Important Lessons Learned

One of the most immediate lessons from the sabbatical concerned the importance of clear
and predictable teaching structures. Fixed times and locations for lectures and office hours
created a sense of stability that benefited students, particularly in a large and diverse class.
For me as a teacher, this predictability simplified planning and created a sense of working
rhythm that supported focus and pedagogical presence.

A second, closely related lesson concerned the importance of teaching infrastructure and a
clear division of labour. Teaching at UC Berkeley involved many more roles than [ am
accustomed to in Sweden. However, rather than complicating matters, this created clarity.
Once I learned, or were guided, where to turn for different types of support, work processes
became faster, smoother, and less mentally demanding.

Technology played a central role in enabling inclusive and sustainable teaching. Lectures
were automatically recorded in the lecture hall, which allowed recordings to be distributed
easily to students with approved accommodations. Microphones were readily available, and
technical staff responded quickly when issues arose, sometimes proactively through
automated systems. This supported accessibility, reduced vocal strain, and normalized the
use of technology as a pedagogical tool rather than an optional extra.

Support from the Disabled Students’ Program (DSP) was particularly important. The course
was initially designed for 40 students but ultimately enrolled 73, approximately one third of
whom required accommodations. The student group was international, highly ambitious,
and often affected by performance anxiety. Together with my GSI, I spent a considerable
amount of time supporting students academically and emotionally. The extensive support
provided by DSP made this work manageable and ensured that students’ needs were
addressed in a structured and professional manner.

Another important lesson concerned collaboration with course literature publishers.
Having access to well-developed pedagogical materials integrated into the course platform
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reduced the need to create everything from scratch and allowed me to focus more on
pedagogy and student learning. Importantly, it also gave me the rare opportunity to read
the course literature thoroughly, from cover to cover, during the semester.

Working closely with a GSI highlighted the value of team-based teaching. Sharing
responsibility for administrative and pedagogical tasks reduced individual workload and
enabled more thoughtful engagement with students.

From a research perspective, | was deeply impressed by the collaborative culture at UC
Berkeley. Research ideas and work-in-progress were frequently shared in seminars and lab
meetings, and feedback was generous, constructive, and inclusive, regardless of academic
seniority. Compared to my home context, where research presentations are often expected
to be more developed before being shared, this culture encouraged intellectual risk-taking,
creativity, and collective knowledge development. Regular participation in seminars and lab
meetings created a vibrant and intellectually stimulating environment.

Comparison Between the Host and Home Institutions

Comparing UC Berkeley with my home institution in Sweden highlights both similarities
and meaningful differences. In both contexts, research excellence is highly valued and
teaching responsibilities are taken seriously. However, pedagogy at UC Berkeley is
supported by a more extensive institutional infrastructure, whereas teaching in Sweden
often relies more heavily on individual initiative and personal effort.

At UC Berkeley, teaching is conducted through an integrated system of lectures, discussion
sections, office hours, GSIs, administrative staff, and technical support. This reduces the
sense of isolation that teachers may experience and allows teaching to be approached as a
collective responsibility. Technology use is standardized and embedded in everyday
practice, rather than dependent on individual competence or interest.

Pedagogical work at UC Berkeley becomes visible primarily through organizational support
and everyday practice, rather than through formal merit systems alone. Educational
programmes are indirectly aligned with labour market needs through structured academic
training, teamwork, and continuous skill development. Competence development for
teachers largely occurs through collaboration, observation, and practice, rather than
through separate training initiatives.

Recommendations

Based on my experiences, I would encourage future participants in the STINT Teaching
Sabbatical programme to begin planning well in advance. Establishing early contact with
the host institution, initiating visa and housing processes in good time, and clarifying
teaching responsibilities early on all contribute to a smoother transition.
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Once on site, [ strongly recommend being physically present in the department as much as
possible, actively seeking out interactions, and participating broadly in seminars,
workshops, and social activities. Many of the most valuable insights and connections
emerged outside formal teaching settings.

Finally, engaging with activities beyond one’s own discipline or even outside the university
can provide important context for understanding the academic system, the surrounding
society, and the conditions under which higher education operates.

Action Plan and Continued Collaboration

The experiences from the teaching sabbatical have already begun to influence my thinking
about my future work. On an individual level, I aim to continue developing more
collaborative and exploratory seminar formats, both in teaching and research contexts,
where work-in-progress and collective thinking are given greater space.

At the departmental and institutional levels, I hope to contribute to discussions about
teaching infrastructure, role distribution, and sustainable pedagogical practices. My
experiences highlight the potential benefits of clearer support structures and stronger
team-based approaches to teaching.

Within the Swedish research and education system more broadly, the sabbatical raises
questions about how collegial cultures that support experimentation, collaboration, and
early feedback can be strengthened. It also points to the importance of integrating technical
and pedagogical support more fully into everyday teaching practice.

A continued relationship with UC Berkeley is already underway. A guest researcher
application has been submitted, and collaborations with colleagues in the Berkeley and Bay
Area region have been initiated, including joint work related to book and business idea
development. I intend to maintain and deepen these connections as a foundation for future
academic and educational collaboration.



