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Gratitude 

Taking a sabbatical is a luxury in Sweden. While in most countries, sabbaticals are oƯered 
at regular intervals to all permanent faculty members, in Sweden, you have to “earn your 

keep” by seeking grants from a foundation. One can speculate on the origins of this lack 

of sabbaticals, but whatever the case may be, I am extremely grateful to have been able 

to benefit from this STINT grant. At the same time, I want to encourage the Swedish 

authorities to expand the opportunities for taking sabbaticals abroad, as they are an 

invaluable way to improve one's teaching and take stock of one's research by comparing 

it with the best practices elsewhere. 

Background 

To put some of the comments in this report into perspective, it is important to note that I 

was born in Montreal, less than an hour's drive from the Quebec border with the states of 

Vermont and New York, where I often went with my family. When I was a child, we also 

used to spend several weeks in the summer at a seaside resort in New Jersey. In addition, 
one of my brothers has lived in Massachusetts for several decades, where he works at 

Harvard Medical School. I, therefore, have relatively close ties with the United States. 

A few words about my academic background: after beginning my studies in French 

literature at the Université de Montréal, I continued them in France, first in Montpellier, 
then in Paris, where I defended my thesis at Paris-III Sorbonne Nouvelle. I worked at 
Högskolan i Skövde for 13 years, then spent two years in Romania and Poland as an 

educator in medical French before returning to Sweden, where I found a position at 

Högskolan Dalarna (Campus Falun).  

Preparation and planning 

As soon as I learned that I had been awarded the STINT scholarship, I contacted the head 
of the FRench and ITalian department (FRIT) at Ohio State University (OSU) and the 

international relations oƯice. While the head of the department responded quickly and 
appropriately, the same could not be said for the international relations department, 

which seemed rather overwhelmed by my questions about visas and accommodation. It 
soon became clear that, as a Canadian citizen, this was not necessary, as Canadians are 

allowed to reside in the United States for up to six months per year. This information did 

not come from OSU, but from the US Embassy in Stockholm. Even though entry 

requirements were tightened in the early months of 2025, this provision in favor of 
Canadians did not really change. 

At the beginning of January, I was put in touch with the heads of the two courses I was 
going to teach: one on 17th-, 18th-, and 19th-century literature, which corresponds to a 

course I have been teaching for several years at Högskolan Dalarna, and the other on 
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medical French, which had just been developed and had never been taught before. This 

is undoubtedly one of the reasons why my application was accepted by OSU, as FRIT 

wanted to benefit from my experience in this somewhat specialized field. I had a long 
conversation on Zoom with the course coordinator in March and exchanged several 

emails with the literature course coordinator, which led to an invitation to give a public 

lecture in English on a topic of my choice as part of the activities of OSU's Center of 

Excellence in French (this label of excellence is awarded by the French Embassy in 

Washington). 

I was immediately informed that I would not be responsible for grading students. At the 

start of the academic year in August, I was told that this was also related to the Family 

Educational Rights and Privacy Act (FERPA) of 1974, which prohibits discussing a 

student's grades with anyone outside the institution. However, even though I did not enter 

the grades into the system myself, I participated in the grading of the first-year students, 

which I will discuss later, and another colleague kept me informed of the students' 

performance. 

I made a preparatory trip in April, during which I was invited to attend the last staƯ 
meeting before the end of the spring semester on the first day of my visit. I found it diƯicult 
to understand all the ins and outs of the topics that were discussed, not because of the 

language, but because they were discussing specific issues within the FRIT department 
that were unfamiliar to me. It was nevertheless a very rewarding experience, as I was able 

to understand the professional realities that my future colleagues faced, and I felt 

integrated into the teaching team. 

In addition to discussions with the two heads of the courses I was going to teach, the 

question of housing took up a significant part of my time. I considered renting a room in a 
house near the campus. There are some very nice ones, but the agencies that deal with 

this type of accommodation either reserve them for students or prefer to rent them to 

families. I also considered renting a studio in one of the many private student residences 

surrounding the campus. But this solution proved to be quite risky: as a foreigner, I would 

have had to leave a two-month deposit. What's more, I would have been obliged to rent 

for the whole academic year, even though I was only staying for one semester. I would 

have had to sublet the apartment to get around this problem. The real estate agency 

assured me that they would help me find a subtenant, but there was no guarantee that 
they would find one. Given the risks involved, I fell back on the Airbnb solution. I was able 

to find one quite easily, albeit a little expensive, which was very well equipped and about 
a fifteen-minute walk from the foreign languages building. 

A brief description of how the activities at the host institution were planned 

My two main activities, the course on literature up to the 20th century and the course on 

medical French, were set up very early on. I was assigned a desk during my first stay in 
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April in a shared oƯice where six other lecturers had their workstations. I didn't expect to 
have my own oƯice anyway. In fact, it was no bad thing that I shared my workspace with 
other colleagues, as it allowed me to exchange many views with them, not only on the 

courses, but also on American society. This was an invaluable contribution to my stay. 

Tasks and responsibilities 

Once the semester began at the end of August, I was involved in several other educational 

activities. I attended a half-day training session with lecturers and doctoral students led 

by the professor responsible for training future French teachers and teaching beginner 

courses. This allowed teachers who were called upon to give beginner courses to the 800 

or so General Education students who had chosen French as their compulsory second 
language to update their skills. 

I was then invited to assist the French assistant from the University of Rennes (France), 

who had come to OSU as part of an exchange between the two institutions. It should be 

noted that General Education courses in foreign languages are taught in three modes: on 

campus, synchronous online, and asynchronous online. I was asked to follow two of the 

assistant's beginner groups on campus. Very quickly, an Italian doctoral student invited 
me to attend his beginner classes as an auditor, which was very interesting from a 

pedagogical point of view. Finally, I gave a seminar on the Caribbean and African 

Francophone literature course. 

In total, I had to participate in five to seven classes per week. It should be noted that I was 
never left completely alone with the students, as I assisted my colleagues in the true 

sense of the word. This did not prevent me from gaining a very good idea of all the types 

of teaching oƯered by FRIT: from beginner level to first-year “major” level and advanced 

level, including vocational courses, such as medical French. 

For the latter course, not only did I serve as an advisor starting in March to find the most 
appropriate textbooks, but I also helped the teacher structure her lessons and refine the 
numerous assessments that the students had to complete. In addition, thanks to my 

contacts in the medical field, I found two doctors, one from the Montreal area and the 
other from the Paris area, who participated in two seminars on Zoom. This was greatly 

appreciated by the students, who were able to converse with real French-speaking 

healthcare professionals. My involvement in this course was more advanced than in the 

literature course, where I was primarily responsible for ensuring that the group 

discussions at the end of the seminars ran smoothly. I led an entire seminar on Balzac to 

introduce this author at the beginning of the series of seminars devoted to Père Goriot. 
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It was the main professor of the literature course who invited me to give a lecture on the 

Coppet Group as part of OSU's Center of Excellence in French. This lecture took place on 
October 31. Since the students who attended my lecture could improve their grades by 

writing a short reflection on my remarks, I ended up grading about ten of them. The Center 
of Excellence organized three other lectures given by colleagues based in the United 

States, which I attended. 
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Activities during the teaching sabbatical 

It should be noted that I attended all staƯ meetings (three in total) and was invited to two 
staƯ parties, at the beginning of the semester and before Christmas. On each occasion, 
the FRIT manager not only highlighted my presence and considered me an integral part 

of the faculty but also asked me to speak to the teaching staƯ on certain topics discussed 
at staƯ meetings. It is true that I was not asked to speak publicly about the reforms 
underway at OSU that will limit academic freedom and working conditions for teachers. 

This is a very sensitive subject, but I appreciated listening to the sometimes acrimonious 

discussions that these reforms sparked among the teaching staƯ. On the other hand, I 
felt much freer to speak out on topics such as accessibility measures for the Canvas 

platform for people who need assistance, or the international exchange program that 

allows STEM students to study in French abroad. 

The OSU campus oƯers remarkable activities, from the very modern, well-equipped and 
aƯordable sports center (about $150, including towel service per semester) to concerts 

and movies that are mostly free, not to mention the many libraries, including the main 

one, the Thompson Library, which is really beautiful, spacious and well-stocked. I swam 

two or three times a week, listened to the exiled Russian journalist Evgeny Kiselev, 

attended two excellent symphony concerts that were completely free, watched five films 
at the Wexner Center for the Arts, each preceded by an introduction by one of the OSU 

professors and followed by a discussion, sometimes with the film's director in person, 
and finally, I was invited by the FRIT manager to a Christmas concert featuring 450 

performers (no less!). And of course, I spent more than my fair share of time as a 

bookworm, sometimes working late into the night to prepare my presentations. It was 

really inspiring to be with hundreds of students from all disciplines, working hard until 

very late in the evening. 

As an anecdote, I broke my piggy bank ($110) to attend a football game between the OSU 
Buckeyes and Rutgers. While the game itself was of little sporting interest, I really got my 

money's worth thanks to the colorful spectacle of the marching band, cheerleaders, and 

gymnasts. It's quite impressive to find yourself in one of the world's largest stadiums with 
105,000 other spectators and see how strong the traditions surrounding college sports 

are. I admit that as a Canadian, I was jealous, because even though American football 

originated in my hometown in the mid-19th century, the traditions surrounding American 

college football are much stronger in the U.S. than in Canada. This is one of the major 

features that struck me during my stay: the enormous importance of traditions in the 

academic world, in sports as in other areas. 
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Important lessons 

Another cultural trait that may seem anecdotal, but which will serve as a good transition 

to pedagogical reflection, is that inequalities are striking in the academic world, as they 
are in American society in general. While Columbus is a pretty city overall and the OSU 

campus is well maintained and safe, as soon as you leave the huge complex of academic 

buildings, you are confronted with poverty and crime: there are always quite a few 
homeless people on the main street (High Street); 300 meters from the chic Neil Avenue 
connecting the Thompson Library to the city center, there are several dilapidated 

buildings, not to mention that half of the customers at the main supermarket on the edge 

of the university district show obvious signs of poverty and social decline. 

The same is true of my experience of the academic sphere: tenured and tenure-track 

professors have individual oƯices on the second floor of Hagerty Hall, while the fifteen or 
so FRIT doctoral students have to make do with individual desks in a large room, and the 

seven lecturers, who are doctors without permanent status, have to share a collective 

oƯice on the third floor. The FRIT administration has separate oƯices on the second floor. 
This really gives the impression that the 35 faculty members and 5 administrators live in 

four separate worlds. Added to this is the fact that there is no common meeting space, 

except for a small kitchen that is not suitable for communal meals. This inequality in the 
working environment is, of course, a reflection of the glaring inequalities in teaching 
conditions and salaries. While doctoral students earn only $1,900 net per month and 
lecturers $4,000 gross, which is much less than their Swedish counterparts, tenured 
tracks earn $6,900 and tenured professors nearly $10,000 per month for a teaching load 

that is half that of lecturers. Together with doctoral students, they teach the vast majority 

of students in the department, which consists mainly of GE (General Education) courses, 
i.e., beginner-level language courses that students in the College of Arts and Sciences 

are required to take. Major courses, which cover specific disciplines (literature, culture, 
grammar), are mostly taught by tenured and tenure-track faculty. It is quite rare for a 
lecturer to teach a major course. This situation is a source of considerable frustration. I 

would add that this salary data is very easy to find on the OSU website, which publishes 
the salaries of all employees in the public domain, as it is a public university—the same 

applies to all other public institutions in the United States. I have been told that it is not 

uncommon for students to consult this data before starting a course in order to get an 

idea of their own future position in the job market. It should be noted that the salaries 

given here relate only to foreign languages. Salaries in other subjects, particularly STEMs 

and economics, are much higher. The highest salary among professors is around 

$640,000 gross per month. 

Comparison between the host and the home institutions (in Sweden) 

What is striking is that the semesters are concentrated into a limited number of weeks: 

between the end of August and December 10, the last day of classes. The final exams 
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then take place, and all grades must be recorded before Christmas. In the spring, classes 

resume on January 12, and everything is to be completed by May 10 at the latest. It must 

be said that this is the case due to the absence of retake exams. You either pass a course 
or you fail it. If you fail, you have to retake the entire course later. At least, that is the rule 

at OSU. 

In my opinion, this schedule has two consequences: while poor lecturers have to teach 
like mad, they do have three months of paid vacation, a luxury that is otherwise 

unimaginable in the United States. Teachers are then completely free during these 

months, which allows them to devote themselves fully to research. 

Please discuss diƯerences and similarities and possibilities for changes in Sweden 
(and abroad)  

I mentioned above the pedagogical meeting at the beginning of the semester, and this 

really seemed to me to be an excellent idea that would be fairly easy to implement in 

Sweden, at least in the language department at Högskolan Dalarna. Of course, we have 

regular meetings where language pedagogy is discussed, but it is often from an overly 

theoretical perspective and not a didactic one, as is the case at FRIT, where we spent 

several hours discussing how to apply recent theories to the daily practice of teachers. 

I was able to attend a seminar on language teaching for doctoral students in foreign 

languages. As far as I know, there are no university teaching courses like we have in 

Sweden, i.e., ad hoc courses that doctoral students and new teacher-researchers must 

take before being tenured. However, the equivalent of this course is integrated into 
doctoral training and, unlike in Sweden, where the content is very (too) general, is tailored 

to the teaching and learning situation within the French and Italian department. Again, 

this would be an interesting approach to consider. 

 Curriculum and courses oƯered 

The French courses oƯered at OSU are quite similar to those at Högskolan Dalarna, which 
explains why it was fairly easy to find courses that suited me. As the French department 
is one of the largest in the world outside the French-speaking world, it is not surprising 

that more than fifty diƯerent courses are oƯered, some of which, such as beginner 
courses, have many groups, and others that would be considered a real luxury in Sweden, 

such as courses in medical French, cinema, or even a concept that is not so common in 

Sweden to my knowledge, “visual texts.” However, the fact is that the range of courses on 

oƯer has been shrinking in recent years due to a decline in student numbers. One 
consequence of this phenomenon is that tenured professors who retire or leave OSU are 

not always replaced. 

Course syllabi are even more detailed than in Sweden, as they include, for example, 

information on the chapters and pages to be read and precise timetables. What is also 
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striking is the diversity and number of assignments that students must complete for a 

course equivalent to 7.5 credits. Not only must they attend the 1.5-hour class at least 

twice a week, but they must also do homework, make recordings or give oral 

presentations, compile a portfolio or write a multi-page essay, not to mention the written 

exams, which can be quite numerous. In the literature course I taught, there were no 

fewer than five. The course syllabi also specify the grading scale and the weighting 
between the diƯerent assignments. 

They do not just say what type of assessment it is but describe each assignment in several 

lines. It should be noted that, unlike in Sweden, it is possible to compensate for the 

results obtained in the final grade. Thus, a student who is weak in oral skills can 
compensate with good written grades and pass the course, whereas the division into 

modules in Sweden means that all modules must be passed in order to validate the 

course. From the perspective of language courses, I believe that the Swedish approach 

is better. I discussed this with my fellow lecturers at OSU, and they agreed with me. 

Having not taught on campus for many years, as French courses at Högskolan Dalarna 

are taught exclusively online, teaching in a physical classroom felt like a big step 

backwards. Curiously, none of the ten or so classrooms I taught in had windows, which 

is quite common, but not universal at OSU. Attendance is taken at the beginning of each 
class, and anyone arriving a few minutes late is subjected to the professor's inquisitive 
gaze and sharp comments. Without going as far as at Högskolan Dalarna, where the 

flipped classroom is very often the norm, even older and more conservative professors 
try to get students to be active. 

It is diƯicult for me to judge all the courses taught at OSU, which is one of the largest 
universities in the United States, but one thing that struck me is that the policy on the use 

of AI does not seem as advanced as in Sweden. Of course, teachers face exactly the same 

problems as everywhere else with cases of cheating in homework, but rather than 

actively controlling things by enacting a code of conduct for AI, professors simply say that 

it should not be used at all, and that if students do use it, it will be immediately apparent. 

The honor code that all American students are supposed to have signed up to is invoked 

to sidestep the issue. However, OSU seems to have wanted to take a proactive stance, 

according to a statement by the university president in the spring of 2025 that all students 

at his institution must become bilingual: proficient in the language of their major and AI 
(Ohio State University says all students will be required to train in AI | Ohio | The 
Guardian). During my stay, this took the form of a requirement for all OSU subjects to 
come up with a concrete action plan for integrating AI into all first-year courses. 

It is interesting to note the diƯerences in the final product obtained between language 
students in Sweden and at OSU. In terms of French and Italian, our students have much 

better oral and written skills than OSU students. This is undoubtedly due to the fact that 

our courses are taught in the target language as much as possible. Although the course 

https://www.theguardian.com/us-news/2025/jun/09/ohio-university-ai-training
https://www.theguardian.com/us-news/2025/jun/09/ohio-university-ai-training
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syllabi at OSU emphasize that courses are taught only in French, the use of English is 

frequent, even among native French-speaking teachers. What's more, in beginner 

classes, the teaching administrators prohibit teachers from using grammatical concepts. 

The Italian teacher had to content himself with saying “structure” in English when 

students made mistakes, but without explanation. 

I would like to implement the concept of “visual text” in my literature class. This would 

encourage my students to comment on period illustrations by linking them to the content 

of the lessons. Another measure I intend to take is to assign fewer long and diƯicult 
books, but more shorter texts that are better contextualized. Finally, I found the literature 

professor's approach quite inspiring: the content of his seminars was presented for the 
first time during the seminar and not on the Canvas platform, which forced students to 

take notes during class. Only once the seminar was over did the professor make the 

complete PowerPoint presentation available. Given our Swedish context, where we are 
forced to optimize our teaching by reducing the number of class hours, I am considering 

pre-recording my lectures even more than I do today, but initially making only the oral 

version available, thus forcing students to take notes while listening to the recordings so 

that they can answer the questions that are to be discussed during the seminar. Only 

once the seminar is over will I make the complete presentation available. 

Ideally, this should be imported to Sweden: 

-I have long advocated for better semester planning in Sweden, as I saw at OSU. 

-The research conditions for tenure and tenure-track faculty are truly excellent at OSU. 

No corners are cut when it comes to research time, and research plays an essential role 
in professional advancement. In addition, every six years, tenured faculty are entitled to 

a semester or a sabbatical year (if they take a semester, they retain their base salary; if 

they take a year, they retain only two-thirds of it). That said, these benefits appear to be 
under threat at American universities. As for the state of Ohio, OSU's main source of 

funding and supervisory authority, a new legislative framework, approved in the spring of 

2025, SB1, will ensure that the tenure process prevents certain political biases and that 

it will be slightly easier to dismiss a tenured professor, not to mention that the concepts 

of Diversity, Equity, and Inclusion (DEI) will no longer have to be applied in the hiring of 

staƯ or the admission of students. 

-The Center for Languages, Literatures, and Cultures (CLLC), two of whose managers I 

met with at length, should serve as a model for our foreign language institution at 

Högskolan Dalarna. Its goal is to bridge the gap between languages and literature and the 

professional world. To this end, the center organizes training sessions on how to succeed 

in job interviews and present a resume, and seeks internships and jobs related to the 

world of culture. It should be noted that OSU's management department is considered 
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one of the best in the world and has inspired CLLC’s work. This is something we could 

learn from. 

Politeness, both on the part of students and teachers, is another aspect that strikes 

foreigners, especially Swedes and Canadians. I met dozens of people and not one of 

them was unpleasant or simply cold. Without appearing obsequious, the students 
always addressed me with respect, calling me “sir” and thanking me every time I was able 

to answer their questions. All of my colleagues at FRIT, and even those in other 
departments at OSU, were extremely polite, kind, and benevolent. Scandinavian reserve 

is, of course, a deeply ingrained cultural trait, but there is nothing to prevent us from 

introducing training in politeness and respect to our students. 

-Högskolan Dalarna should take inspiration from the cultural initiatives promoted by the 

Wexner Center for the Arts. Too often in Sweden, it seems that cultural facilities are not 

being fully utilized for the benefit of the university community. It should be possible to 

show films for free or at a reduced price, and to organize concerts and exhibitions by 
artists related to our teaching. 

-We should also stop counting hours according to HST and HPR in Sweden. I am well 

aware that this funding model was introduced in the mid-1990s to better control the 

budgets of Swedish universities, but it has led to excessive bureaucracy and paradoxical 

situations where spending limits sometimes force us to turn away students on purely 

budgetary grounds. When I presented these management principles to my American 

colleagues, I was met with skepticism, if not ridicule. At OSU, teachers are given 

workloads, which they are responsible for completing, and no one bothers to count every 

hour of the teachers' tasks. 

General recommendations to future participants in the program 

You should contact the head of the department that invited you as soon as possible. Also, 

contact the professors you will be working with as soon as possible. Columbus is a 

pleasant city, but distances can be quite long, so look for an apartment near campus or, 
if you have a car, try to find accommodation in Upper Arlington. It is quite exclusive, but 

quiet and not far from the university, not to mention it has the best supermarket. 

 

 


